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In r�cent years the.re has. been an increased thrust i� ca�eer edu­
cat:ion, and with federal and state aid, many schoo],s in 1;:he nation are 
expanding their curriculuum to encompass this concept. 
The Center for Vocational and Technical Education at Ohio State 
University in Columbus, Ohio, and six_educational agencies throughout 
• • • ' 
' ' ' ; ' : 
I 
' 
the United States (1) are•implementing the career education program 
' 
. . ' . , , ., ' . 
developed in 1971, a hierarchical structure around eight elements which 
were estab�:l.shed as the compo�ents. of career education. · Th�se el_ements 
are considered in all courses.at every grade level of participating 
: . . . . . ' 
schoqls. They include career awai;eness which leads. to car.eer _ ideni;:ity, 
self-awareJ:less which leads to self-ident�ty, appreciation and attitude 
which lead to self and social fulfillment, educational awareness which 
. ' . . 
.
. . . ' '. . 
leads to educational.identity, decision-making skills which lead to 
career decisions, economic awareness which lea�s to econ9mic unde� 
standings; skill awarene!;is and begini;iing competence w�ich lead to 
employment _.skills, and employability s.kills which lead · to . career · place-
ment. 
From the�e. eight elements almost fifteen hundred goal statements 
have been identified fr.om which 3,000 behavioral objectives have been 
c;lerived. Car�er educatio�,: as �ne can see, is a very broad concep;-.­
the vastness itself shows how cq�plex it is.
1 
2 
The career education concept according to Risher (2) on page 26 has 
one central theme: II • to assis.t students to be aware of relevance 
of in-school courses to out-of-school, qn-the-job work." Thus the stu-
dent will see the basic need for learning a unit of instruction and thus 
facilitate learning. Before a school system can implement career edu-
cation, some changes are necessary in the administrative structure~ The 
prograni.director will act as a facilitator of career education concerned· 
with planning, implementing, and administrating the goals and objectives 
of career education. 
Marland (3) has challenged schools by saying we must guarantee a 
salable skill to all high school graduates and most dropouts. along with 
insuring a sound background in .othe mathematic.s, the social sciences, and 
the English that all of Uq need to function in any field of employment. 
Need·of the Study 
The main theme .of career education and the goal which Marland. has 
stated introduces the need for a program director to facilitate the 
addition of career education .to the curriculum. Osburn (4) states that 
in order for schools to have the most successful teaching possible they 
must change to meet the needs of the student. To help initiate thi.s, 
the program director must give direction to the implementation of career 
education at all educational levels and in all areas to meet these - . ' , ' ·, 
needs. The findings of this study may be. utilized to acquaint the pro-
g~am directors with their responsibilities. 
Problem 
There has been a vast amount of material researched and written 
about career.edu~ation; hence, a program director in this field needs 
3 
a source of reference to assist him in identifying his responsibilities. 
Purpose· 
It was the purpose of this study to provide information .to identify 
responsibilities of a program director .in a local school system, which 
would, in turn, help the local school districts set up job descriptions 
of a program director. 
Researcq Questions'to Be Answered 
The following research questions were investigated in this study: 
1. What are the comm9n leadership responsibilities of a progrljlm 
director? 
2. What are the common supportive responsibilities of a program 
director? 
3. What position in the administrative structure .. does the program 
director hold? 
Limitations 
1. Potentia],. var:i_ables are that the school districts may have· 
organized their admiiJ.istrative st:.;-uctures in such a way that the 
responsibilitieS! of program directors may vary from community tq 
community. 
2. A variable may be that some respondents did. not give voluntary 
responses, nor possess the capability and the motivation to make an 
honest and unbiased response to the ques,tionnaire. 
Pefinitions of Ter�s 
'l;'he term career educat:f,on and the put:pose of·· this study are 
specifically expressed by Hoyt and.others (5) on page 1: 
• • •. Career educa�ion is defined as the total effor� of·
public education and the commUI,J.ity aimed at.helping all
indivi.dua.ls.to become.familiar.with the values of ·a,work"':"
oriented society, to integrate these values into their
personal value syste�,·and to implement these·valties il').to
their Jives in Sll;Ch a' way that work becomes possible,
meaningful, and satisfying to each individual.
The term progr1;1.m director for the ,purpose of this study refers to 
a fa.cilitator of career education cc;:mrses who works in. a school with 
teachers, students, COUI'/.Selors, parents, administrators, and-the 
community. 
The term responsibilities for the_purpose of this study refers to 
work assigned or demE1,nded of a,program director •. 
The term leadership for the purp·ose of this study refers to the 
methods used in planning, img�ementing, and managing a cqreer education 
program. 
4 
The tenµ �upport1:ve for the purp<>se.of this study refers to metho4s· 
used in serving the faculties fo.r the promotion of .career educat:Lon. 
The term small district refers to the stude:q.t population .•l ,000 to 
5,000; medium distr:l,ct refe�s to lQ,800 to 27,600; and large district 
re�ers to 40,000 to 650,000. 
Scqpe 
1. The study is co.ncerne� only with the identification of co'llllllon
responsibili;ies of progr�m directors. 
2. The study will not deal with the .for�l training in .educa_tion
needed �o perform. the responsibilities .• 
\ 
3. +he research will ·be confined to the middle sec.tion of .. the
United States (Texas, Arkani;ias, Oklahoma, New �exico, Louis·iana, 
. ' . . . 
. 
\ . . . . 
Michigan, Wisconsin, Minn�1:1ot·a, Ohio, Indiana, and Ill�nois) using only 
exemplary and, in some cases, states funded programs, 
' I . • • 
4. The data was collected from 55 local school program directors
from 11. states within the.DREW Regions V and VI. 
5 
CHAPTER II 
REVIEW OF LITERATURE 
It has been pointed out by Budke (1) and other authors that the. 
main problems in career education are :pianning, implementation, and the 
adm:L.nistration of the programs. The concern is about the problems of 
administration, ·but the need to shed some light· on planning and imple-
mentation is nece!:lsary t9 put administration in its proper.perspec�ive. 
UE'iing this rationale it ,would seem appropriat� . to use pl�mning and
implementation in.one section and administration il'.l another.section to 
be investigated in this review of literature which ·would point out areaEi 
of responsibility. 
Part I 
The planning and implementing of .career educat:lon is more than 
adding a.cour�e to the exiSJ;:ing curriculum. This is.aptly expressed by. 
Reinhart. (6) on page 22: 
Perhaps no curr.icular innovation has· ever been .,dependent 
upon a systems technology tha� the.emerging car�ers curri-
ouium. The assembly of the Comprehensive Career Educat�on . 
Mod�! could never be accomplished without it. Nor can any 
school' district install a careers curriculum without· 
ins tailing a sy� tem · to deveiop and manage it. 
, · 
A E!Ummarization by Doherty (7), Venn (8), and Reinhart '(6) points 




1. Gain knowledge in the philosophy, function, and operation of 
the career education program with emphasis upon the ability of 
these programs to meet the needs of the student and of the 
community. 
2. Form an advisory council to develpp objectives and concern 
itself with the over-all career program. · The ~roup should 
represent parents, employers, organi?ed labor, students, social 
agencies, and civi.c leadership. 
3. Evaluate the existing curriculum and design logical career 
education model alternatives suitable for local adoption.. This 
is assuming that there is the existence of gaps between the 
current status data and career,education goals. 
4. For .most efficiency, report comprehensive career education 
materials through a precletermined distribu~ive system. 
5. Select a career education model extending from kindergarten to 
junior college. 
6. Give attention to the special needs of the disaclvanta~ed and 
handicapped students and other target populations. 
7. Design a staff organization ,to carry out the care.er education, 
program in the school distr~ct. The appointment of a,program 
director is crucial. If there .is a person irl charge of voca-
tionB;l education, retraining or.reassignment may be needed. It· 
takes a differe~t style, drive, and ambition ,than either the 
old time vocational person .or the academic adminis.trator 
usually has. 
8. Prom9te in-s.ervice e~ucation designed to help en~ire staff 
(teachers, administrators, etc.) perceive career education. 
Also, according to Kaskow (9) the operation of a job placement 
office serves as a·focal point .whe+e major guidance ancl counseling a11d 
goal-orientation can be accomplished along with being a most important 
public relations tool. 
The objective in using this planning and implementation model is 
to obtain the. intensity of faculty and community involvemenL This is 
' 
vita],. to making career educa,tion compatable with faculty and community. 
Reinhart (6) on page 25 summed it up in the following manner: 
• . . The systems approach to a careers curriculum must 
encompass more than the curriculum per se. The instS.llation 
of the careers cur.riculum requires broad and comprehensive 
planning. · It will eventually involve the sch~bl adminis-
tration, school fa~ilitfes, faculty, school finances,-
CO!Ill1lunity resources, and community influences, as well as 
curriculum and instructional. methods. It is bigger th,an a 
project, broader than a program·, and ,more encompassing than 
educationB:l reform. It requires the development of long":"' 
range goals and objectives, as· weil as the proposed utili-
zation of human resources to accomplish such goals. 
Any school system that .attempts to install the .careers 
curriculum will discover its wide scope. Yet, it does not 
duplicate the effor~s of other disciplines in edudation, 
such as, research, evaluation, and th,e collection, processing, 
and. analysis of statistical.data; it merely draws "from all of 
these resources. · 
Furthermore, the installation of a career curriculum is 
a continuous, long-range ac:tivity which will involve the 
conscious selection of goals; theana:lysis of these goals 
from the standpoint of the desires, needs, and resources of 
the community with respect ··to their order of priority and 
their. implications and· probable consequence; ancl the. 
selection of the most efficient and acceptable means for 
attaining them. . 
The serious adoption of a careers curriculum is a task 
of great magnitude. It .is an innovative effort.of ·greater 
complexity than most school clistricts have ever attempted. 
No school system should atte~pt it without first considering 
the scope of the task, their available resources, and their 




The administrative needs anq problems �n the ins,talla,tion of career 
programs must be yiewed initiaJ,.ly in the ,human context:. the �..,.-not. 
the what. The program director, by the nature of his res.pons:i.bility,, · 
is the key administrator. He ·must be a person who can deal with the. 
' i 
,', 
emerging problems ,of career.educatioµ., deal with the, dilemmas of ac.tfon, · 
not evade issue�, and not de.al in excu.ses. Moore (10) on ·page ,.1 had 
this to say about 'admiriis:tra�ors; 
Administrators are ·what they do, Good ones are .risk-: 
takers; they become lea.ders. Those who do not take .risks 
are just average; and. ren;iain -not only .avera,ge but: also tradi..;. 
tfonaJ,.. There is little unique description and nq distiric,tion 
in beirig commonplace� And it requires, no creativity to b,e 
traditional. Administrat0rs who are jus·t average and have 
decie.don-makin.g jobs often· fl_ounqer i'Q.. indecision. · In •pursuit 
of consensus, when re·al, judgments are requited of t4.em, theY 
seek majority vote., a referendum. to avoid the trauma, burd.en., 
and ag(?ny of deci�ion. Y�t it has becom� iricrea�ip.g'ly cl�ar ·· 
that a vote of confidence will :not ·provide thell_l with the' 
competence needed.unde.r stress. 
Given these images , of administr-at?rs, the .need for competE:nt one•s, 
especia+J,.y in the.field of a,program1director irt career. educati�n,, is 
indeed highlighted.-
The res.po:o,sibilities of a program director .can be divided into. two 
I ' ' 
• • 
main areas:. leadersh�p and supportive. Accumulation -of these responsi-
bilities as reported by Anthony, Bagwell., anq Chidders (11), PeterEJon 
(�2)·, and Gleazer (�3) are as follows: 
Leadership. Responsibilities 
The leadership. responsibilities are to facilitate all .aspects of 
the district -career education program.·· The program direc�o� must be 
con�erned witl). selecting an.advif:!ory,comm:j.ttee to giv:e. the proper 
10 
concepts and objectives upon which teachers can.build the:i,.r own specific 
programs. The director als,o must survE~y the direct attitudes, se~vices, 
facilities, and resources to determine the district's ·readiness for a 
career education program. The responsibilities cannot b~ overlooked to 
give the.district the proper leadership. 
Supportive Responsibilities 
The supportive responsibilities are of the type of activities that 
directly assist .the teacher. A program director must be concerne¢1 with 
cooperating with teachers in an. effa,rt to provide worthwhL!-e career~ 
centered activities by providittg resource material and sources for 
ordering materials, along with organizing.tours and guest speakers for 
classes and inservice training. The director also must act as a liason 
between the schools, guidance counselor, parents, an.d the COIIll1lUnity for 
interpretation of the career education program. 
Summary·· 
The main problems in ca,reer educ:ation are planning, implementation,, 
and the administration of the program. The assembly of the comprehen-
sive career education model coulcl never be accomplished without. 
installing a system to develop and manage it .. 
Th~ goals, that are critical to the development of a. good care~r 
education program are as follow: selection of a director, knowledge .in 
the philosophy of career education, an advisory council to deve:\.op 
ol;lject,ives, the designing of a care.er education program suitable for . 
the student's needs, the. operation .of a job placement office, and, the. 
promotion· of in.-service education. 
11 
The.serious adoption of a·career.education .curriculum ie a task'of 
' ' · ' 
grea� magnitud,e. It is an innovative effort of. great�; complexity. than 
most,school'districts have ever attemp;ed. No school system should 
attempt.it without first considering the scope of the ,task� their .. 
. . . - � . . 
available resources, and their system's capability to �nage it •. 
Administrators · are what they do. Good . ot1es are risk-taker.a; they 
become leaders. Those who do not ta�e. risks are just average, and, 
remain not· only average but also traditioilal. The ad,ministrator who 
would attelJ!,pt the pe>i;;ition of. a career education direqtor ,must ,_be will­
ing to .use new and innovative ideas and cepe with the dilemma of charige. 
CHAPTER III . 
PROCEDURE AND ANALYSIS OF DATA 
Int;roducti<;>n 
The primary purpose of this study was to invest;igate the following 
research questions: 
1. What are the common leadership respo11sibilities .of a program 
dir~ctor? 
2. · What are the .common supportive responsibilities of a program 
' ' ' ' I 
director? 
3. What position in the administrative structure does the progralll 
director hold? 
This chapter is involved with (1) description of the procedures 
used to investigate the above questi<;>~s and (2) analysis of r!plevant 
information. 
Procedures 
The first step in this invest;:f:.gation was to establish a list of 
' " ' ' ' . ' . 
responsibilities that a program director might be called upon to perform 
in his.everyday activities. "these responsibilities were ,identified 
through a review of literat;ureueling fi~al reports on resea]fch programs 
in car~er education., 
Thesecond step in.t~e investigation was to present the def:hneq 




suggestions •. This was done while the' researcher attended the 1973 
American Vocational Associ.!(ltion Convention in Atlanta, Georgia. Various 
lectures were attended and after listening to the speakers the researcJ:ler 
asked these no'l;ed cax-eer. educat6J?S if they would partici:pate in evalu-
a~ing and giving suggestions for the proposed questionnaire. Six mem · 
were contacted and four returned the questionnaire with their comments·. 
This group constitutes a nati.onal pan~l for irtstrument development; 
'l;'he third step was to design an.instrument that could be used to 
collect information pn the most critical and most o.ften perform~d 
responsibilities defined. This was done by analy~ing the suggestions 
and comments by the nationaJ panelists and incorporating these findings 
into the questionnaire. 
':!;'he-fourth step was to locate participants within the Health, 
Educatiqn and Welfare Regions V and VI. The two regiqnal direc:to·rs were 
telephoned to find the state director, who in turn gave. the researcher. 
the names and address;es of all program directors within their states · 
whose programs were federally or state funded. The particip,ants chosen 
from these lists worked only for local school districts. Directors 
connected with colleges, universiti~s, or a state department were 
excluded. With the total sample of 55 directors, there was an even 
distribution of contacted directors for each state. 
The fifth step was the dist~ibution of the questionnaire to the. 
participants. This was done by sending a two-page instrument, printed 
on front and back, and a self-addressed, $tamped envelope. All returned 
questionnaires were sent back within.a month of the first sending. A 
second sending was unnecessary. since 46 participants (84 percent) were 
returned within one month. 
The sixth and final step was to define the most common responsi-
bilities of a progr~m director. The method used to find these 
responsibilities is explained in the analysis of data .in this chapter. 
Participants of the Study 
14 
The populat.ion of program directors who provided the information 
used in this investigation consisted of men and women in 11 states. 
Region V consists of Texas, Arkansas, Oklahoma, New Mexico, and 
Louisiana; and Region VI consists of Wisconsin, Minnesota, Indiana, 
Ohio, and Illinois~ Qnly exemplary and, in some cases, state funded 
programs in career education wer.e used; and they consisted of 55 program 
directors. Figure 1 shows the source of funding for career educ{Ition of 
tho~e schools that were reported in this study. 
Analysis of Data 
The analysis of data was accomplis4@·d in. the following manner. The 
participants.were asked to rate the responsibilities twice: number one 
for ittlportanc:e and number . two for frequency. The scale for the impor-
tance and frequency of respQnsibilities is as follows: 
Importance Frequency 
Highly Important· = 1 Almas t Always 1 
Important 2 Frequently = 2 
Moderately Important· = 3 Occasiona],ly = 3 
Slightly Important = 4 Rarely = 4 































Figure 1. Source of Funding of Career Education on the Federal, 
State, and Local Levels 
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Raw data obtained from the returned questionnaires were recorded in 
tabular form for convenience of handling in subsequent co l lat i on and 
analysis. Data collected through the questionnaires was tabulated as to 
the response made to each of the criteria by the participants in the 
study. The mean response was determined by multiplying the number of 
responses within each category by the point value of each category and 
then div~ding by the total number of responses to obtain the overall 
mean respc;mse. If both the mean response of importanc~ and frequency 
was higher than 3, it was consiqered not a common responsibility of a 
program director. 
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Since it was felt that the size of the school districts would be, 
an intervening variable affecting administrative structure in such a way 
that the responsibilities of a program directbr may vary, the parti-
cipant~? were divided into three school district groups by students 
population: 1,000 to 5,000 being considered the small district; 10,800 
to 27,600 being the medium; a~d 40,000 to 65D,OOO being the large. In 
the large group, there were five participants with more than one school 
district. 
Disposition of Research Questions 
Questionnaires were returned by 46 participants which gives a total 
of 84 percent. The participants' responses for the responsibilities are 
shown in Table I. 
Research Question 1 
What are the common leadership responsibilities of a program 
director? 
An analysis of the mean scores indicates that all leadership 
responsibilities in the questionnaire (Appendix C) were common to all. 
directors of career education,. but the di.stricts did not agree.' on the 
rank order of the importance of leadership responsibilities. The· small 
district indicates that integrating the care~r education co1;1cept i11to 
other disciplines in the school is most,important; while the medium and 
TABLE I 
RESPONSES OF PARTICIPANTS IN SCHOOL DISTRICTS OF STUDENT POPULATION 1,000-5,000, 10,800-27,600 AND 
40,000-650,000 AS TO RESPONSIBILITIES THAT ARE COMMON TO PROGRAM DIRECTORS IN CAREER EDUCATION 
i 
Student Population 1,000- 5,000 I Student Population 10,800- 27,600 Student.Population 40,000- 650,000 
Leadership Respon.l jsupportive Respon.l !Leadership Respon.l Supportive Respon.l Leadership Respon.J ~Supportive Respon. 
WTD. WTD. IWTD. ,WTD. !WTD. WTD. 
Item N/Response Cat.3 !Mean 4 1 N/Response Cat. iMean ~ N/Response Cat. !Mean N/Response Cat. iMean I N/Response Cat. :Mean N/Response Cat. Mean 
111 Gr.2 1 2 3 4 5
1
Resp.ll 2 3 4 5!Resp.:l 2 3 4 5~Resp. 1 2 3 4 5'Resp.i 1 2 3 4 51Resp.ll 2 3 4 5Resp. 
2 I 7 1 2 1 ol 1.73 9 1 o o o 1.10 8 3 2 o 111.78 14 1 o o o 1.01 8 6 o o 2:1.88 ;12 3 o o 1!1:44 
F 4 1 2 2 1 2.5o 1 1 1 2 o o 1.5o 1 3 2 o 1 1.85 13 2 o o o 1.13 9 3 o 2 2 2.06 1 9 4 2 1 ofl.69 
3 I 3 5 2 0 1 2.18 10 2 0 0 0 1.17 10 4 0 0 ljl.53 8 6 0 1 Oil.60 10 4 0 1 1 1.69 !12 3 0 0 111.44 
F 3 3 3 0 2 1.73 8 3 1 0 0 1.42 6 5 4 0 lj3.81 9 5 0 1 011.53 7 4 3 1 1 2.06 110 2 2 1 1-1.81 
4 I 5 3 1 1 1 2.09 5 5 0 0 1 1.82 6 8 0 0 111.80 ill 3 0 1 0 1.31 9 5 1 0 1 1.69 Ill 3 0 0 0 1.47 
__ _::_F--1~2_.:;3'---'l=--l=----'-4+--'3'-'.c::lc:.8-t--'6--=l=--3=--~o--=1+'2_.o'-'o'--+_l __ l-'-0-_1 __ 2 __ lr-12_._2_7-t-1_3 __ 2 __ o __ l ___ 0+-1_.3_1-+ __ ;J ___ 5 __ 5 ___ .Q_ _ _l(1 ~·~_9--.___::.5_..::0=--'o"----=-lr-:1:.:·:..::6~0 
5 I 4 4 1 o 2 1 2.21 9 1 1 o o 2.69 6 4 4 o 1!2.01 112 3 o o o 1.20 8 4 2 o 2 2.oo l1o 3 1 o 1 1.60 
F 2 2 2 1 4· 3.27 8 3 0 0 0 1.27 3 4 6 1 1[2.53 i 9 5 0 0 0 1.36 4 4 5 0 3' 2 • .:::630--+_::8 _ _.::3:_____:3:.__--=.l __ .:::O+'l"-'.'-'8:.::0_ 
6 I 5 3 1 0 li 1.73 5 2 3 0 0 1.80 5 6 2 0 1!2.00 I 8 3 2 0 2 1.88 7 6 0 1 1 1.87 7 4 2 1 0 1.79 
F 3 3 0 1 4i 3.00 5 1 3 0 1 2.10 3 5 5 1 112.47 I 5 1 6 1 2j2.60 3 7 3 0 2 2.40 3 4 2 4 1 2.29 
7 I 6 2 3 o ol 1.73 6 6 o o o 1.50 6 7 2 o 0 1 2.oo l1o 5 o o 111.56 ~ 5 o 1 1 1.75 10 2 1 1 1 1.73 
__ _::_F--1~5 _ _.::2:___4:__o=---"'o+--'1'"'.~9~1-t-_:;5_--'3=-_4~~o--=o+=l~.9~2'--+_5~---~7 __ 2 __ o~_--'o~l~.~79=-~l.:::0 _ _.::5:____,o=---=-o_.:::l~l~.5_.::6--'t-=5=---=.2 __ :..::5 __ __:2:.____:2~2~.:..::o.:::8~:..::8_-'2'----'2~--2---'o+-l-.8~6 
8 I 8 2 0 0 0 1.20 6 3 2 0 0 1.64 11 4 0 0 0 1.35 9 4 1 0 0 1.43 jl2 2 0 1 1 1.56 I' 9 3 1 0 1 1.18 
F 5 5 0 0 0 1.50 5 3 3 0 0 1.82 10 5 0 0 0 1.33 9 5 0 0 0 1.36 i 9 5 0 1 1 2.13 9 3 1 0 1 1.67 
9 I 10 1 0 0 0 1.09 9 2 0 0 0
1
1.18 11 10 0 0 0 1.31 l10 4 1 0 0 11.40 113 1 0 1 3 1.89 110 3 1 0 1 1.60 
____ _.:::F~_::9_-'2'----'o=-_o.:::__::o~l~ ..:::l~8-r-=8=--'3=--o=-~o--'o+'l~.2-'7'--t~lo~~5--=o ___ o=-~o+l_.~3-'-3-rll_o __ 2 __ 2 __ o__ l~l_l_.6_o-+_c9 ___ 3:.___:..::o_:..::l=-~l~l~.-=71~-l~o ___ 2 __ ~2~-o~~l+'l~·~6~7 
10 I 7 3 1 o o 1 45 8 2 1 o o 1 36 6 7 o o 1 1 79 '12 3 o o o\11.20 1 8 5 o 1 2 2.oo 12 2 1 o 1 1.50 
F 6 2 3 0 o' 1:73 7 3 1 0 0 1:47 5 6 1 0 1 1:79 !12 3 0 0 Oil.20 6 4 2 1 2 2.13 11 3 1 0 1 1.38 
11 I 6 3 2 0 0 1. 64 !I 67 5 3 0 0 1. 73 9 5 0 0 1 1. 60 
F 3 3 '5 0 0 2.18 6 3 0 0 2.20 9 2 2 1 1 1.87 
12 I 7 2 1 1 0 1. 64 J 8 5 1 0 111.73 9 3 1 0 1 1. 64 
F 7 1 3 0 0 l. 64 ! 7 2 4 0 2 12.20 8 1 2 1 2 2.14 
(5) 
1Item number. 
2Group I means Importance 
~umber Re~ponse Category 
U9important; and Frequ~ncy 
~eighted Mean Response. 
I 
and Group F means Frequency. 
for Importance ratings: (1) highly important, (2) important, (3) moderately important, (4) slightly 
ratin0s: (1) almost always, (2) frequently, (3) occasionally, (4) rarely, (5) almost never. 
See procedures for methodology used in computing weighted mean responses. 
important, 
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large districts indicate that these responsibilities rank fourt4 in the · 
medium districts and seventh in the large districts. 
The medium districts iridicat~ that in selecting an advisory 
committee is most important, while the small and large districts indi-
cate these responsibilities rank fifth for the small districts and sixth 
for the large districts. 
The large districts indicate that providing ,tentative concepts and 
objectives upon which the teachers may build their own specific programs· 
is most important, while the small and medium districts indicate that 
these responsibilities rank second for the small districts and fifth for 
the large districts. 
Tables II, III, and IV indicate the rank order.of importance of 
leadership responsibilities. 
An analysis of the mean scores indicates that all groups.of dis-
tricts were more in agreement in the rank order of the frequency of 
leadership responsibilities than they were in the importance of leader-
ship responsibilities .. The small districts indicate that the inte-
grating of the career education concept into other disciplines in the . 
school is the most frequent responsibility. 
The small and medium districts indicate that providing tentative 
concepts and objectives upon which the teachers may build their own 
specific programs is second most in frequency; while in the large 
districts it ranks, fifth. 
The small and medium districts are also in agreement in rank order 
of the responsibilities of fa~ilitating all aspects of the school career 
program and of the coordinating of career education activities .of the 















RANK ORDER OF PERCEPTIONS OF IMPORTANCE .OF LEADERSHIP · 
RESPONSIBILITIES OF CAREER EDUCATION DIRECTORS.IN 













Integrate the· Clilreer education concept 
into other disciplines iri the school. 
Provide tentative concepts and objective,s 
upon'which the teachers may build their 
own . specific progr~ms •. 
Facilitate all aspects of the .school·· 
career prOgram. 
Coordinate career edu~ation activities , 
of the school to prevent duplication. 
Assist in selecting an adviso·ry coiii'";' 
mit tee, 
Survey the •scb,ool 1 s respurces· to deter-
mine the school's readiness for a ca.reer 
edllcatiqn program. · 
Dis;ctlss budgetary requirements of the . 
career educat::Lon program with the board·. 
of -education. · ' 
Survey tlie .. school's services to deter-
mine the school's readiness for a.career 
education program. 
Survey th~ scho.ol 's attitudes to deter-
mil;le the school's readiness for a career. 
educa.tion prpgram. 
Survey the schooi's facilities to deter-
















RANK ORDER· OF P~RCEPTIONS OF IMPORTANCE OF LEADERSHIP 
RESPONSI~ILITIES OF CAREER EDUC:ATION DIRECTORS IN 














Assist in selecting an advisory 
committee. 
\ 
Survey the s.chool 1 s facilities to det.er-. 
mine.the school's ·readiness for a career 
education progtam. 
Survey the school'$ services to deter-
mine the school's readiness for a career 
education program. 
Integrate the career equcation .concept 
into other disciplines .in the school. 
Provide tentative concepts and objectives 
upon which the teachers may build their 
own specific programs. 
Survey the. school's attitUdes to deter-
mine the. school's readiness for a career. 
education program. 
. . ' ' 
Facil:Ltate all aspects of the school 
career program. 
Coordinate career education activities of 
the school' to. prevent duplication. 
Survey the school's resources. to deter-
mine the school's readiness for a career 
education progra!Jl. 
Discuss budgetary requirements of the 
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40,000 - 650,000 
Leadership Statements. 
Provide tentative c,oncepts ,and obje.ctives 
upon which the teachers may build their 
own specific proglrams. 
Survey the school's attitudes to. deter­
mine the SChOOl IS readiness for a Career 
education program. 
Survey, the . school's se.r\Tices . to deter­
mine the school's readiness for a.career 
educaUon program. 
Coordinl:lte career edllcation activities 
of the school to preven·t duplication. 
Survey the �chool's resource� to deter­
mine the school's readiness for a career 
e.duca tion program.
Assist in selecting an advisory 
committee. 
Integrate·the career education concept 
into other disciplines in the school. 
Facilitate all aspects of the school 
career program. 
Survey the s,chool 's facilities to deter­
mine the. schools' read,iness for a cal;'eer 
education program. 
Discuss budgetary requirements· of .the 
career education program with the board 
of education. 
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The medium and large dis:trict� were in agreemen't;: in rank order of 
surveying the school's res.o.urces to deteI'!llirte the ,school' s .readiness fo-r 
a career education program. 
Tables V, VI, an,d·vn indicate the rank order of frequency of I . . . , 
leadership responsibilities. 
All districts indicate that they are more in agreement in the 
leadership responsibilities than iri the support;ive responsibilitiea of 
a career education director. 
Research Question 2 
What are the cotlllllon supportive respon'sibilities of a. program 
director? 
An analysis of the ;mean scor'ef\l indicates that all aupportive 
responsibilities in. the _questionnaires (Appendix C) were conunon to all 
directors of career education, but the districts did. not. agree on the 
rank order of the importance-of supportive responsibilities. The small 
and medium districts indicate. that conducting career education in-
service training is the most important, while the large districts, rank 
this second. 
The districts were not in. agre�ment on the remair:i,ing important 
supportive responsibilities, making theae responsibilities the highest 
in disagreement of all other import,ant and frequency groups. 
Tables VIII, IX, and X iqdicc:1;te the rank order of importance of 
supportive responsibilities·. 
An analysis of .the me,an scores. indicates that the encouragement of· 
members of the teaching staff to participate· fully in carrying out. 
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Integrate the career education .concept 
into other disciplines in the school. 
Provide tentative concepts and objectives 
upon which the teachers may build their 
own specific programs. 
Facilitate all aspects of the school 
career program. 
Survey the school's attitudes to deter­
mine the school's readiness for a career 
education program. 
Coordinate career: education activities 
of the school to prevent duplication. 
Discuss budgetary requirements of the 
career.education program with the board 
of education. 
Assis.t in selecting an advisory 
committee. 
Survey the school's resources to deter­
mine the school's readiness for a career 
education program. 
Survey the school's services to deter­
mine the school's readiness for a career 
education program. 
Survey the school's facilities to deter­
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Integrate the career education concept. 
into other disciplines in the school. 
Prov:i,de tentative concepts and·object;tves 
upon.which the tea'Chers may build their 
own', specific programs.· 
F:9-cilitate all, aspects of the school· 
career program. 
Assist in select:i,ng an advisory, 
committee. 
Coord:l,.nate career eclucatio'1 actiyitief:l 
of -the school to prevent duplication. 
Survey the school's services to det;:er­
mi�e the school's readin.ess for a , career 
educat:1,.on program. 
Survey the school's resources to deter­
mine ,the school's readirtess for a care.er .. 
education program, , 
Survey the !3chool's facilities to deter­
mine the ,school's readiness for a career. 
education program. 
Discus'? budgetary requirements of the 
career e,ducation program �ith the board 
of education,. 
Survey the school's attitudes.to deter­
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40,000 - 650,000 
Leadership Statements 
Integrate the career education concept 
into other disciplines in the .school. 
Survey the school's attitudes to deter­
m:L.ne the school'$ readiness for a career 
education program. 
Assist in selecting an advisory 
COillI!ll-ttee. 
Coordinate career.education activities 
c;:,f the school· to prevent duplication. 
Provide tentative concept� and objectives 
upon which the teachers may build their 
own specific programs.· 
Facilitate all aspects.of the school 
career program. 
Survey . the school's resources to deter­
mine the school's readiness for a. career · 
education program. 
Survey the school's services·to deter­
mine the school's readiness for a career 
education program. 
Survey the school's facilities to deter­
mine the . school I s readiness fo·r a career 
ed�cation program. 
Discuss budgetary requirements of the 


















RANK ORDER OF PERCEPTIONS OF IMPORTANCE OF SUPPORTIVE 
RESPONSIB.iLITIES OF CAREER EDUCATION DIREC1"0RS IN. 















Conduct career education ii:;i.service 
training. 
Cooperate with teachers in an effort to· 
provide worthwhile career-centered 
activities.· 
Encourage.constant evaluation o.f-the pro­
gram and support changes 'that seem to be ' 
neceeisa:ry as a,resuit of ·such evaluation. 
Encourage members of t!ie teaching staff 
to part:i,cipate fully in carrying out' 
career.activities within the framework 
of their own classes. · 
Keep· records of career-related :i,nstruc� 
tion being used in the classroom.· 
Assist teachers in career education by 
orga.nizing tours and speakers. 
Make sources available for ordering 
matet;ials. 
Continuously interpret the career edu­
cat�o� program to the community. 
Work with the guidance · counselor in, 
adm:l.nis tering tests for the purpose of ·. 
self-'analysis of the student. 
Act .as a consul.taµt upon.whom the 
teachers may ca,11 for suggested ac_tivi­
ties. 
Provide resource material. 
Serve as liason be.tween the Director of 
Vocational and Technical Education, h_is 

















TA:aLE IX , 
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10,800 - 27,600 
Supportive Statements 
Conduct cai:eer education inservice 
training. 
Encourage members of the teaching staff 
to participate fully in carrying out· 
career acti vi tie-s within the fr,amewcirk of 
their own classes. 
Provi<;l,e the resource material. 
Act as a consultant uponwhom tl;i.e 
teachers may call for suggested activi-
ties. · · 
Make sources available for ordering 
materials. 
Encourage constant evaluation of the pro­
gram and support changes that seem to be 
necessary as a result of such evaluation. 
Cooperate with teachers :i,n an effort to· 
provide worthwhile career-centere_d acti-
viti�s. 
Keep records of ·caree�related instruc­
tion ,being used in tqe classroom. 
Assist teacher!3 in career .,education by 
organizing tours and s,peakers. 
Continuously. interpret the ,career edu­
cation .program to. ;he commt,mity. 
Serve as liason between the Director of 
Vocational and. Technical Education, his 
staff, and the principals of tl)e -schools 
involved. 
Work with the guidance counselor in 
adnd.nistering tests for the purpose .,of· 
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40,000 - 650�000 
Supporq.ve Statements; 
Make sources available for ordering 
materials. 
Conduct· car.eer education inservice 
training. 
Cooperate with �e.achers in an effort to 
provide worthwhile career-centered 
ac,tivities. 
Serve as liason between the Director of 
Vocational and Technical Education, .his 
st.aff ,. and the principals of th.e schools 
involved. 
Act as a consultant upon whom the 
teache�s may call for suggested activi-. 
ties. 
Encourage .members of the teach�rtg.staff 
to participate fully in carrying out, 
can�er activities -within the framework' 
of their own classes. 
Encourage constant evaluation of the pro­
gram and support changes that seem to be 
necessary as a result of ·such evaluation. 
Provide the resource.material. 
Continuously interpret the career edu-:­
cation program to the community. 
Ass.ist teaqhers in c�reer education by 
organizing tours and speakers. 
Work,with the guidance coµnselor in 
aclmiriis tering te.sts for t}:ie purpose of 
self-analysis of the students. 
Keep records of career-related instruc­
tion being used in the classrooll!-. , 
in the large districts, while in the medium districts it ranks second 
and in the small districts it ranks fourth. 
29 
The encouragement of constant evaluation of the program and to 
support change that seems to be necessary as a result of such an evalu­
ation ranks first in the small districts, while in the medium districts 
it ranks eighth and in the large districts it ranks fourth. 
Conducting career education inservice training ranks first in the 
medium districts, while it ranks fifth in both the small and large 
districts. 
Tables XI, XII, and XIII indicate the rank order of frequency of 
supportive responsibilities. 
Research Question 3 
What position in the administrative structure does the program 
director hold? 
An analysis of the percentages indicates that only in the small 
districts does the program director hold a position equal to the assis­
tant superintendent or the superintendent. The percentage of these 
directors is only 9 percent, whereas the majority of small district 
program directors (54 percent) hold a position that is equal to the 
principal or between the principal and the assistant superintendent. 
In the medium school districts, the analysis shows that 100 percent 
of all the program directors hold a position equal to the principal or 
between the principal and the assistant superintendent. The remaining 
18 percent work at the assistant principal level. 
In the large districts, the analysis shows that 82 percent of all 
the program directors hold a position equal to the principal or between 
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3 .• 09 
Supportive Statements 
Encourage constant evaluation of the pro-
gram and support changes that seem to be 
necessary as a result of ·such evaluation. 
Provide resource material. 
cooperate with ·teachers in an. effort to 
provide worthwhile career-centered 
act·ivities. · 
Encourage members of the teaching staff 
to par.ticipate fully in carrying out 
career activities within the framework 
of their own classes. 
Conduct cl:j..reer education inservice 
training. 
Assist teachers in career education by 
organizb1g tours and speakers. 
Make so~rc~s available for ordering 
mater:i,als. 
Keep records of career~related instruc-
tion being used in the classroom. 
, I ' 
Act as a consultant upon whom the teach-
ers may call for suggested activities. 
Work with the guidance counselor in 
administering tests for the purpose of 
self-analysis of the student. 
Continuously interpret the career edu-. 
cation program to the community. 
Serve as liason between the Director of 
V9cational and Technical Education, his 


















RANK ORDER OF PERCEPTIONS OF FREQUENCY OF SUPPORTIVE 
RESPONSIBILITIES OF CAREER EDUCATIO:W PIRECTORS IN 














10,800 - 27,600 
Support·ive Statements 
Conduct career- education inservice 
training. 
Encourage members of the teaching staff 
to participate fully in carrying out 
career activities within the framework 
of thei-r own classes. 
Act as a consultant upon whom the 
teachers may call for suggested activi-
ties. 
Provide the resource material. 
Make sources available for ordering 
materials. 
Cooperate with teachers in an effort to 
provide worthwhile career-centered 
activities. 
Keep records of career-related instruc-
tion being used in the clas~room. 
Encom;:age constant evaluation of -the pro-
gram and support changes that seem to be 
necessary as a'result bf such evaluation. 
Continuously interpret the career edu- ' 
cation program to the community. 
Assist teachers in career education by 
organizin~ tours and speakers. 
Serve as liason between the Director of 
Vocational and Technical Education, his 
staff, and the principals of the schools 
involved. 
Work'with the guidance counselor in 
administering te3"ts for the purpose of 
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40,000 - 650,000 
Supportive Statements 
Encou:r;age members of the teaching staff 
to participate fully in c~rrying out 
career activities within the framework 
of their own classes. 
Act as a consultant upon whom the · 
teachers may call for suggested activi-
ties. 
Make sources available for ordering 
materials. 
Encourage constant evaluation of the pro-
gram and support changes that seem to be 
necessary as a result of such evaluation. 
Conduct career education inservice 
training. 
Provide the resource material. 
Cooperate with teachers in an effort to· 
provide worthwhile career-centered 
activities. 
Keep records of career-related instruc-
tion being used in the classroom. 
Continuously interpret the career edu-
cation program to the comm~nity. 
As.sist teachers in career education by 
organizing tours and speakers. 
Work with the guidance counselor in 
administering tests for the purpose of 
self-an~lysis of the students. 
Serve as liason between the Director of 
Voca.tional and Technical Education, his 
staff, and the principals of the schools 
involved. 
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The lowest position to be found for a program director is in the 
small districts where 9 percent hold a position below the assistant 
principal. And both the small and large districts have program 
directors holding positions equal to the assistant prirtcipal. 
Figures 2, 3, and 4 illustrate the position and the percentage of 
the program directors of career education. 
I S chao 1 Board I 
~ Superintendent 1 9% 
I Ass is tan t Super in ten dent r- 9% -------l..._P_r_o_g_r_a_m_D_1_· r_e_c_to_· _r_. 9% 
I Program Director I 27% 
~ Principal J Program Director I 27% 
I Assistant Principal I Progralll Director I 9% 
I Program Director I 9% 
Figure 2. Responses of Participants on the Position and the Percentage 
of the Program Director of Career Education in the Dis-
trict With Student Population 1,000 to 5,000 (Small) 
Pro ram Director 33% 
Figure 3. Responses of Participant~ on the Position and 
the Percentage of the Program Director of 
Career Education in the .District With 
Student Population 10,800 to 27,600 
(Medium) 
l School Board I 
I Superintendent I 
I Assistant Superintendent J 
I Program Director! 55% 
I Principal Progr$11 Director I 27% 
I Assistant Principal Program Director J 18% 
Figure 4. Responses of Participants on the ,Position, 
and the Percentage of· the Program 
Director .of Career .Education irt the 
District With Student Population 40,000 
to 650 .ooo (Large) 
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In all school districts--small, medium, and large--the analysis 
indicates that the majority of program directors will not have any other 
duties other than for those responsibilities for a program director of 
career education . This analysis is illustrated in Figure 5. 
Superi ntendent • 7% 
Principal • 7% 
Teacher • 7% 
Administrator of Research ~ 8% 
Counselor 
Vocational Education Director 







10 20 30 40 50 60 70 80 90 
• Student Population 1,000- 5,000 (Small) 
~ Student Population 10,800 - 2 7 , 600 (Medium) 
f2d Student Populat i on 40,000 - 650,000 (Large) 
Figure 5. Responses of Participants on the Percentage of Program 
Directors i n Career Education Who Perform Other Duties 
Besides Program Director 
In an analysis of the relationship of the program director to the 
vocational educati on director, Figure 6 shows that in a small school 
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district the percentage of the vocational education directors, being 
higher, lower, or the same, is equal. In the middle-sized school dis-
tricts the percentage indicates that the vocational education director 
is of an equal or higher position to the program director and there is 
less chance of his being the same person. In the largest districts, the 
percentage i ndicates that both directors are on the same level. 
Lower Than Program Director 
Higher Than Program Director 
Same Level as Program 
Director 
Same Person 
No Vocational Education 
Director 




5 10 15 20 25 30 35 40 45 so 55 60 65 
Percentage Scale 
• Student Population 1,000- 5,000 (Small) 
~ Student Population 10 ,800 - 27,600 (Medi um) 
0 Student Population 40,000 - 650,000 (Large) 
Figure 6. Responses of Participants on Where the Program Director Is 
in Relation to the Vocational Education Director of 
Career Education 
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An analysis of data indicates the number of personnel directly 
assisting the program director increases proportionately with the size 
of the district. This is illustrated in Figure 7. 
Administrators 
Teachers and Counselors 
4.0 
.3 
Teacher aids .41 
.46 " 
Curriculum personnel ~ 1.21 
-----.4 No category ~ .77 
.2.4 .6.8 1.2.4.6.8 2.2.4.6.8 3.2.4.6.8 4 
Number of Persons Assisting Program Director 
• Student Population 1,000 - 5,000 
~ Student Population 10,800 - 27,600 
Q Student Population 40,000 - 650,000 
Figure 7. Responses of Participants on the Number of Personnel 
Directly Assisting the Program Director in Career 
Education 
CHAPTER IV 
SUMMARY, CON~LUSIONS, AND RECOMMENDATIONS 
Introduction 
The primary purpose of this study was to investigate thE! following 
research questions: 
1. What are the commQn leadership responsibilit·ies of a progra,m 
direct? 
2. What are the common supportive responsibilitie~ of a program 
director? 
3. What position in the administrative structur.e does the program 
director hold? 
This chapter is concerned with summarizing the findings presented 
in Chapter III, drawing conclusions from these findings and the methods 
used·to collect, analyze, and define concepts, and making recommenda-
tions based on.these conclusions. 
Summary 
The following is a brief summary of the findings presented iti 
Chapter III. 
1. All of the selected leadership and sqpportive ·responsibilities 
of a program director were cortsidered common to program 
directors in.the three groups of school'districts. 
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2. In all school districts, the majority of progr~m directors 
will not have any duties other than those responsibilities for 
a program directo.r of career education. 
3. The position in the administrative structure will vary widely 
for the program director in. the. smaller school districts and 
will converge to two central positibns around the principal-
ship level in the medium and large districts. 
4. A comparison of the career director to that of the vocational 
director shows that in a small school district both directors, 
being higher, lower, or the same, is equal; wh~reas in-the 
middle-size districts the vocational education director is of 
an equal or higher position to the program director with less 
chance of being the same person. In the largest districts, 
the percentage indicates that both directors are on the.same 
level. 
Conclusions 
The following conclusions are relative to the findings and the 
method used to reach these findings is as follows. 
Realizing that this study is an attempt to establish a base pqint 
from which to work toward the establishment of well defined responsi-
bilities, it appears that the most important and frequent responsibili--
ties which have been identified indicate broad areas of concern for this 
job position. Based on.the mean scores it appears that various respon-
sibilities are more important.than others as perceived·by the three 
groups of school districts. 
The four items in both importance and frequency responsibilitie!:l 
all ranked high by all three distr.ict groups. 
Rank Order.of Importance of Responsibilities of 
Program Director 
1. Provide tentative concepts and objectives upon which the 
teachers may build their own programs. 
2. Conduct career education il'/-service training. 
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3. Coordinate career education activities of the school to prevent 
duplication. 
4. Survey the school's services to determine the school's readi-
ness for a career education program. 
Providing tentative concepts and objectives upon which the teachers 
may build their own specific programs is first in import.1nce because it 
gives guidance to the teacher which is critical to the implementing of 
career education, and the setting up of these objectives across the many 
discipline lines is a major task. 
Conducting career education inservice training is of great value 
because it explains the basic concepts of career education, it changes 
teachers' attitudes, and it is a major tool of implementation. 
Coordinating career education activities of the school.to prevent 
duplication is important because there is no need to waste time and 
resources. 
Surveying the school's services to determine the school's readiness 
for a c.areer education program is ranked high because of this basic 
question: Should the'school provide the service of changing attitudes 
to target .minorities in·. the fi.rst place? This question is very 
important, in itself, to the whole conc~pt of career education. 
Rank Order of Frequency· of Responsibilities of 
Program Directors 
1. Integrate the career education concept into other dis.ciplirtes 
in the school. 
2. Provi<:le tentative concepts and objectives upon which the 
teachers may build their own.specific programs. 
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3. Encourage members of the teaching staff to participate fully in · 
carrying out care,er activities within the framework of their 
own classes. 
4. Facilitate all asp·ects of the school career pro~ram. 
The integrating of career education concepts into other disciplines 
in th~ schools C(!mes under the heading of implementing career education, 
which is critical to the program because of the problems of trying' to 
change the attitudes of the teac;her and infringing upon the teacher's 
academic freedom. 
Encouraging members of the teaching staff to participate fully in 
carrying out career activities within the framework of their own classes 
and facilitating all aspects of the school career program are of value 
because it keeps the teacher aware of care.er education.. It also 
intensifies the importance of career education to the teacher, which 
stimulates the use of career education objectives :i,n the classroom. 
In retrospect, implementing seems to be the major concern of career 
educa~ion, with planning _the goals second and administration last. This 




The researcher recommends that a study to more specifically define 
responsibilities of a program director in career education be made. In 
working out this study, the investi.gator suggests that responsibilities 
be written in objective form to give tentative goals to the directors 
of career e,ducation. Broadening the population of the study and 
including school districts that are not federally funded is also 
suggested. The broad general areas identified as.important and .frequent 
in.this study may serve as the base from which to increase specificity. 
(1) 
(2) 
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THE INSTRUMENT THAT WAS SUBMITIED TO THE NATIONAL 
PANELISTS FOR THEIR COMMENTS AND SUGGESTIONS 
Sample Instrument 
Please read each·stat�ment carefully and circle ·the number·which 
yol.i believe most adequately represen�s your opinion. · Respond twice to . 
each statenient--once·fqr importance and once for the, times performed. 
Importance Scale 
1 = highly important 
2 = important 
3 = moderately i�portant 
4 = slightly important 
unimportant 
1 = almost always 
2 = frequently 
5 = 
Frequency-Scale 
3 = occasionally 
4 =·rarely 
5 = almost never 
1. Do you. sponsor a preliminary survey of· existing
school services, facilities,· and resources td ·.
determine the school's readiness for' a career
education program?·
I =·l 2 3 4 5 
2. Do you discuss budgetary requirem�nts. of the
career education program with.the board of
education?.
3. Do you ct,1lt:i:vate the fµiancial assistance, com­
muni ty support' and public acc;.eptanC:� for the ;
relatively larger costs of operating.occupational
pro.grams?
4 •. Do you select an advisory COIDI!littee which is 
acceptable to the faculty and community? 
5. Do you cooperate with ,this cominitte,e in deter ...
mining a plan of action�
6. Do you provide sufficient time so that the plan ,
of action �an be carri.ed out?
F = 1 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I = 1 2 3 4 5 
= 1 2 3. 4 5. 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I = 1 2 3 4 5 
F ·= 1 2 3 4 5 
7. Do you select staff members who are interested,.
capable, and qualified?
8. Do you coordinate the activities of the 9ichool
in the.field of career orientation to prevent
duplicatiori'l
9. Do you develop a time schedule in cooperation
with each teacher whereby a planning session
can.be held on some regular basis?
10. Do you,proyide tentative concepts and objectives
upon which the. teachers may.build their :own
specific programs?
11. Do you survey local career oppor.q.mit.ies and
arrange for utiiizing .these experiences in the.
classroom?
12.  Do you develop with participating staff, occu"".' · 
pational training ar�a.s from the 15 occupational 
clustel;"s (IJ.S. Office of Educatian)? , . 
13. Do you integrate the vocational, technical,
industrial pr�grams with all of the other'
disciplines found in the school program?
14. Do you facilitate .a],1 aspect,s of the .school
vocational program dur:f,.ng the year?
15. Do you serve as liason between the Director of
Vocational, Technical and Industrial Education,
his staff, and the principals of the schools
16. 
involved?
Do you cqnduct a SUil\lller development program for
the vocatior,.al, tecl}nica,1, and 'industrial
education teachers and academic department·
' ' ' 
. 
chairmen?
17. Do you cqoperate with teachers in. an eff()rt to
provide worthwhile activities of· a career­
centered' nature which 'wotild' .add relevance to the. 
' ', 
-
academic program of .. study?
18. Do you act as a consultant ·upon whom the teachers
may call for suggested activities?
19. Do you provide ,a prolific source of career· informa­
tion through a well-organized resot1rc·e. media?
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I = 1 2 3 4 5 
F = 1 2 3 4 5 
I = 1 2 ,3 4 5 
F = 1 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I - 1 2 3 4 5 
F =.1 2 3 4 5 
I = .1 2 3 4 5 
F ·- 1 2 3 4 5 
I = 1 2 3 4 5 
F = ,1 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I = 1 2 ·3 4 5 
F = 1 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I = 1 2 3 4 5 
F =·1 2 3 4 5 
I = 1 2 3 4 5 
F = .J 2 3 4 5 
20. Do you act as a source of referral for t.eachers 
who determine a definite area of career interest 
which needs to be explored by any one student 
or a group of students? 
21. Do you maintain a personal file on all career-
centered curriculum students? 
22. Do you work closely with the guidance counselor 
in administe.ring tests. for the· purpose of self-
analysis? 
23. Do you keep records of career-related instruc-
tional procedures being used in the classroom? 
24. Do you assist in conducting career education. 
in-service training? 
25. Do you make sources available for ordering 
materials? 
26. Do you encourage constant evah1ation of the 
program and support changes that seem to be 
necessary as a result of such evaluation? 
27. Do you encourage members of the.teaching staff 
to participate fully in carrying out career 
activities within the framework of their own 
classes? 
28. Do you continuously interpret· the career 
education program. to the conum,mity? 
51 
I = 1 2 3 4 5 






F = ·1 2 3 4 5 
I = 1 2 3 4 5 
F =·1 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I=12345 
F = 1 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I = 1 2 3 4 5 




THE INSTRUMENT AND LETTER OF TRANSMITTAL 
USED FOR THE COLLECTION OF DATA 
The Instrument 
Kenneth J. Cassell. 
822 Hightower 
Stillwater, Oklahoma 74074 
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In reviewing the list qf career education exemplary prc:>grams, and 
in some cases, state' funded programs, I noticed that you were included 
as being a career education directo.r. I am working on an advanced 
degree and am researching the areas of responsibilities that are 
associated with ·a position such as· the one you occupy. I would like .t.o 
ask you to complete the attached questionnaire and to return it to me 
in the enclosed self-addressed stamped envelope as soon a~·possible. 
Yo~r cooperation in this matter is greatly appreciated. 
Sincerely yours, 
Ken Cassell 
Please answer the following questions or check the appropriate blank. . \ 
1. What is the title of the position you hold? 
__ b. program director c. facilitator 
a. program manager 
d •. other ------
2. How long. have you serve~ in,the capacity of a program director of 
career education? a, less than one year- b. one year __:__ 
c. · two or more years _. __ 
3. How many students are in your school district? 
4. Are your responsibilities for career education district-wide? 
Yes. or No 
5. If you answered "No" to number 4, what schools are you responsible 
for? a .. elementary_ b. junic:>r high__;___ c. seriior high.:.___ 
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6. Is there any other administrator directly res·po11s:i,ble for career
education, in yot1;r district other. than your�elf? Yes
..;,__ 
or No
7. What is .the percentage of career education fun.ding derived from the·
following? a. fe.deral 
' 
% b. state· % 
c. local % 
8. Are you free to select your staff members, that work under you?
Yes __ or No
9, Please list other duties you-are responsible for other· than career 
education: 
Pleal,le read each statement .  carefully �and. circle the numb.er which you 
believe most· adequ�t;ely repres�nts yo1,1r ,:opinion. : Respond twice to. each 
statement--once for importance an4 once. for the times- performed. 
Importance . S.cale 
1 = highly important · · 3 = modet"ately important 
2 = importarit 4 =,slightly importan� · 
5 = unimportant · 
1 = almost always 
2 = frequently 
Frequency Scale. 
3 = occa,si.ona],.ly 
4 = rarely 
5 = almol,lt never 
Leadership Re1;1ponsibilities 
1. Do you-disc�ss budgetary requirements of the career
education pr�gram with the board of ·education?·





Do you.assist in .selec�ing an advisory committee?
Ila you survey the school's attit�des to ·deterilµ.ne 
the ·sch,ool's readiness for a C¥eer education 
program? 
Do you survey.the school's services to determine 
the . SChOO! IS readiness for a Career ed,t\Cation 
program? 
Do you survey.the school's facilities to determine 
the school '.s readiness· for a career e_dtication 
program? 
6.  Do you .. survey the school's resources to determine, 
the school's readin.ess .. for a, career · education 
program?·. 
F =,! 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I = 1 2 3 4 5 
F =,! 2 3 4 5 
I = 12·345 
F = 1 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I - 1 ,2 3 4 5
F -· 1 2 3 4 5
7. Do you coordinate career education activities of·




8. Do you provide_ tentativ:e concepts_ an-d objectives
UpOJ:l. which the teachers may build the:i,.r own
specific. programs?
9 � Do you. integrate the career education concept · 
in�o othe.r disciplines in the school? 
10. Do you facilitate all aspects of the school.
career_program?
Supportive Responsibili.ties 
1. Do you serve as liason between ,the ·Direc.to.r of ..
Vocational and Technical Education, - his staff·,
and the principals of the schools involved?
2. Do .you conduct cat;'ee;. education inservice ·
traini1;1g?
3. Do you,cooperate with teachers in an effort tq
provide worthwhil� career,-c�nt�red actiyities?
4. Do you act as a consultant upon whom -the teacq.ers.
may call for suggested activities?
5. Do you provide ,,the- resource 1ru:1-terial?
6. Do you work with the guidance coun1:1elo,r in
ad'!D-inistering tests for the purpose of self­
analysis of i:he•studenlz? 
.. ·. 
7. Do you keep .records of career-related ·it1;struction
being us�d in the classroom1 ' --
8. Do you make · sources available for ordering.
materials?
9. Do you encourage con,�taz,.t '�valuation ,of the
program and.· support changes,- that seem to be
necessary as_· a result; of such evaluation?
10. Do you encourage members of the teaching staff to
partictpate,fully in carrying out 'career activi­
ties 'within the· framework of thei·r own classes?
• . . i • • . • 
11. Do you continuously int.erp:ret the career .education
p3:ogram to th� - commt,inity?
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I=12345 
F -= · 1 2 3, 4 5 
I = ,.l 2 3. 4 5 
F = 1 2 3 4 5 
I =.1 2 3 4 5 
F=12345· 
I = 1 2 3 4 5. 
F = -.1 2 3 4 5 
I = 1 2 3 4 5 
F ·= 1 2 3 4 5
I= .1 2 3 4 5 
F =,1 2 3 4 5 
I·= 1 2 3 4 5 
F·= 1 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I = .1 2 3 4 5 
F = 1 2 3 4 5 
I·= 1 2 3 4 5 
F = l 2 3 4 5 
I = 1 2 3 4 5 
F = 1 2 3 4 5. 
I = 1 2 3 4 5 
F = 1 2 3 4 5 
I =,1 2 3 4 5 
F =-1 2. 3 _4 5 
I'= 1 2 3 4 5 · 
F = -1 2 3 4 5 
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l2. Do you assist teachers in career education by· 
organizing tours and speakers? 
I =.1 2 3 4 5 
F = 1 2 3 4 5 
1. How many people directly aE!sist you in care.er education. and what
are thei.r .. titles?
2. Please indicate, by circling the appropriate box, where y9u fit in·
the.chain of colllIIU;l.nd. If ·a box is not:provided for you whe-re it.is
needed, pleas,e add one.
School Board 
Su erinterident · 
Assista:ntSu erintendent 
al 
al Princi al YOU · Vice PriJ:1.ci a.l i�
ice Princi al 
3. Please add the position of Vocational Director to the cha.in of
command in his appropriate position. If there is no Vocational
Di rec.tor in your district, please , check here. �
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